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Section 1. EPP Profile
After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the
information available is accurate. 

1.1 In AIMS, the following information is current and accurate...
 Agree Disagree

1.1.1 Contact person
1.1.2 EPP characteristics
1.1.3 Program listings

1.2 [For EPPs seeking Continuing CAEP Accreditation]. Please provide a link to your webpage
that demonstrates accurate representation of your Initial-Licensure Level and/or Advanced-Level
programs as reviewed and accredited by CAEP (NCATE or TEAC).
https://nmu.edu/education/programs

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during
Academic Year 2019-2020 ?

Enter a numeric value for each textbox.
 
2.1.1 Number of completers in programs leading to initial teacher certification or
licensure1 70 

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12
schools (Do not include those completers counted above.)2

39 

Total number of program completers 109

 

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy
Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy
Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2019-2020 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP

3.2 Any change in the legal status, form of control, or ownership of the EPP.

3.3 The addition of programs of study at a degree or credential level different from those that were offered when most
recently accredited

3.4 The addition of courses or programs that represent a significant departure, in terms of either content or delivery,
from those that were offered when most recently accredited

3.5 A contract with other providers for direct instructional services, including any teach-out agreements




Copper Country ISD Special 
Education Certification Grant 


 
Purpose: The purpose of this grant is to provide a financial resource to aid in certification of 
appropriate candidates, with the goal of increase capacity of educators certified in special 
education and to fill vacant special education positions in CCISD local districts.  


 
CCISD role: CCISD will designate $200,000 as a Special Education Certification Grant within 
special education fund balance. This money will only be used for the purpose of the Special 
Education Grant unless approved by the CCISD Board of Education. 


 
Candidate: The candidate must have an existing teacher certificate and be employed by a 
CCISD local school district. 


 
CCISD LEA Role: In order to have a candidate to qualify for this grant the local school district 
must: 


● Provide evidence of a job posting that proves they sought out a qualified candidate first. 
● Provide evidence of a successful hire. This would include a recommendation from the 


building administrator or superintendent and board action, approving the candidate for 
hire. 


● Provide evidence that the position being filled is at least .5 Special Education. 
 
or 


 
• Choose a practicing educator for enrollment in the program who the LEA sees as a 


viable potential candidate to eventually assume the part-time or full-time responsibilities 
of a learning disabilities special educator  


 
Candidate’s Role: In order for a candidate to qualify and receive the CCISD Teacher 
Certification Grant, the candidate must: 


● Successfully enroll in the program 
● Maintain success in the program 
● Receive an effective or highly effective evaluation from the LEA while in the program 
● Successfully complete the program, all assessments needed and receive the complete 


special education endorsement process with MDE. 
 
Conditions: 


● Candidates must remain in a SPECIAL EDUCATION TEACHER position with a MCISD 
local school district for at least 5 years after receiving Special Education Certification 
from MDE. If the candidate leaves CCISD or takes a position outside of special 
education they must repay the full amount of the MCISD Teacher Certification Grant. 
The cause for leaving can be either voluntary or involuntary. 


● Grants can only be awarded with approval of both the CCISD Board of Education and 
the LEA Board of Education. 







Copper Country ISD will work in partnership with Northern Michigan University for the 
candidates to receive the certification. 


 
● Agreed Tuition rate and fees from NMU for CCISD Special Education Certification Grant: 


○ $350 per credit and a $50 per credit online fee 
○ The varied tuition rate applies to the 33 credits needed for the LD certificate 


● Successful candidates will be referred to Joe Lubig in the School of Education, 
Leadership and Public Service 


○ A curriculum plan will be developed 
○ Participant will be made clear as to which courses are required for the LD cert 


and the costs for each course 
● Individuals enrolled prior to a fall 2023 start will be charged the current rate of agreed 


upon tuition and fees through the completion of the LD cert credits needed to complete 
the program 


○ This tuition and fee structure would be revisited for any individual new to the LD 
cert plan beginning coursework fall 2023 


● All tuition payments will come directly from Copper Country ISD. 





		Copper Country ISD Special Education Certification Grant

		Conditions:



CCISD Special Education Certification Grant .pdf




Menominee County ISD  
Special Education Certification Grant  


 
Purpose: ​The purpose of this grant is to provide a financial resource to aid in certification of 
appropriate candidates, with the goal of  increase capacity of educators certified in special 
education and to fill vacant special education positions in MCISD local districts (Menominee 
Area Public Schools, Stephenson Area Public Schools, Carney-Nadeau Public Schools and 
North Central Area Schools.)  
 
MCISD role:​ MCISD will designate $60,000 as a Special Education Certification Grant within 
special education fund balance. This money will only be used for the purpose of the Special 
Education Grant unless approved by the MCISD Board of Education.  
 
Candidate:​ The candidate must have an existing teacher certificate and be employed by a 
MCISD local school district.  
 
MCISD LEA Role​: In order to have a candidate to qualify for this grant the local school district 
must:  


● Provide evidence of a job posting that proves they sought out a qualified candidate first.  
● Provide evidence of a successful hire. This would include a recommendation from the 


building administrator or superintendent and board action, approving the candidate for 
hire.  


● Provide evidence that the position being filled is at least .5 Special Education.  
 
Candidate’s Role:​ In order for a candidate to qualify and receive the MCISD Teacher 
Certification Grant, the candidate must:  


● Successfully enroll in the program 
● Maintain success in the program  
● Receive an effective or highly effective evaluation from the LEA while in the program 
● Successfully complete the program, all assessments needed and receive the complete 


special education endorsement process with MDE.  
 
Conditions:  


● Candidates must remain in a SPECIAL EDUCATION TEACHER position with a MCISD 
local school district (Menominee Area Public Schools, Stephenson Area Public Schools, 
Carney-Nadeau Public Schools or North Central Area Schools) for at least 5 years after 
receiving Special Education Certification from MDE. If the candidate leaves MCISD or 
takes a position outside of special education they must repay the full amount of the 
MCISD Teacher Certification Grant. The cause for leaving can be either voluntary or 
involuntary.  


● Grants can only be awarded with approval of both the MCISD Board of Education and 
the LEA Board of Education.  


 







Menominee County ISD will work in partnership with Northern Michigan University for the 
candidates to receive the certification.  


● Agreed Tuition rate and fees from NMU for MCISD Special Education Certification Grant:
○ $350 per credit and a $50 per credit online fee
○ The varied tuition rate applies to the 33 credits needed for the LD certificate


● Successful candidates will be referred to Joe Lubig in the School of Education, 
Leadership and Public Service


○ A curriculum plan will be developed
○ Participant will be made clear as to which courses are required for the LD cert 


and the costs for each course
● Individuals enrolled prior to a fall 2023 start will be charged the current rate of agreed 


upon tuition and fees through the completion of the LD cert credits needed to complete 
the program


○ This tuition and fee structure would be revisited for any individual new to the LD 
cert plan beginning coursework fall 2023


● All tuition payments will come directly from Menominee County ISD.





MCISD Special Education Certification Grant .pdf
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Office of Educator Excellence 


Preparation Program Application 


For Michigan State Board of Education approved Educator Preparation 
Providers seeking approval to offer a new endorsement program. (Revised 
March 2019)  
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Introduction 


Purpose and Overview of Process 


The program review and approval process has two purposes: providing assurance to 
the Michigan Department of Education (MDE) that state requirements for educator 
preparation are met, and demonstrating program efficacy and a commitment to 
continuous improvement. These purposes are achieved through a two-stage approval 
process that begins with a consultation with appropriate consultants in the Office of 
Educator Excellence (OEE), followed by the submission of an application. 


The two approval stages are summarized below: 


Initial Approval 


Initial approval is granted based on: 


• review of initial application 
• approval of key assessments 


The program is required to collect and analyze data over 
a five-year period leading to full approval. Any program 
changes, including minor course modifications, based on 
annual data analysis initiated during this period must be 
reported on the request for full approval. 


Full Approval 


EPPs apply for full approval five years after initial 
approval by submitting documentation of program 
outcomes and an analysis of program data, including any 
program modifications made based on data analysis over 
the initial approval period. 


Ongoing approval will occur through national 
accreditation processes and OEE monitoring. Educator 
Preparation Providers (EPPs) are expected to continue 
collecting and analyzing data on program efficacy. 
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Application Description 


The application is designed to allow EPPs to present a detailed overview of the 
program and a plan for defining and assessing program outcomes.  


EPPs first provide a rationale and context for the new program, with an emphasis on 
detailing the PK-12 partnerships that support clinical experiences for teacher 
candidates. EPPs next define the program’s coursework and alignment to State Board 
of Education (SBE) approved preparation standards and provide narrative overviews 
of course and clinical experience sequences. To supplement this, EPPs are to submit 
candidate advising sheets and/or relevant catalog pages 


EPPs lastly describe a Program Assessment System, identifying key assessments to 
measure fulfillment of the standards. EPPs are to attach associated rubrics or scoring 
guides as applicable with an indication of expected proficiency and are expected to 
draw on multiple measures in assessing candidate mastery of preparation standards. 
Key assessments directly measure candidate performance toward the fulfillment of 
specific outcomes. Some examples of key assessments may include performance on 
the Michigan Test for Teacher Certification (MTTC), portfolios, capstone projects, work 
samples, case studies, observations of teaching, and examinations. The application 
concludes with a statement of program assurances.  


Initial Approval 


Initial approval is granted upon the successful review of the application. EPPs will 
collect data using the key assessments for five years to measure candidate 
achievement of program standards and outcomes. Any program changes, including 
minor course modifications, based on annual data analysis initiated during this period 
must be reported on the request for full approval. Contact the appropriate OEE 
program consultant with questions pertaining to specific program changes. 


Full Approval 


Five years from initial approval, EPPs will submit a request for full approval that 
includes a report on progress or fulfillment of program outcomes as well as any 
program changes made in response to analysis of key assessment data. Full approval 
is granted upon the successful review of a progress report demonstrating fulfillment of 
program outcomes. The OEE may extend the initial approval if the EPP does not 
present sufficient evidence to demonstrate program efficacy. Once full approval is 
granted, ongoing program approval is based on national accreditation processes and 
OEE monitoring.  


Timelines/Fees 


New applications may be submitted in November and April of each year.  EPPs will 
receive an invoice when a completed application is received. Reviews will be 
conducted once payment is received. All program application revisions must be 
submitted within 6 months of the consultant feedback. EPPs not responding within 6 
months will be required to re-apply and wait for the next review cycle. Documentation 
for full approval must be submitted by June 30 of the academic year in which it is due. 



https://www.michigan.gov/documents/mde/Educator_Program_Consultants_605956_7.pdf

https://www.michigan.gov/documents/mde/Educator_Program_Consultants_605956_7.pdf
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Resources 


• OEE program consultants 
(https://www.michigan.gov/documents/mde/Educator_Program_Consult
ants_605956_7.pdf) 


• Approved SBE Standards by endorsement area 
(https://www.michigan.gov/mde/0,4615,7-140-5683_14795_83465-
456819--,00.html) 


• Endorsement Areas & Codes 
(https://www.michigan.gov/documents/mde/Endorsements_and_Codes_
553949_7.pdf) 


• Minimum Required Hours for Endorsement Areas Quick Reference Chart 
(https://www.michigan.gov/documents/MinimumRequiredHoursSpecialty
-AreaProgramA21931_74344_7.PDF) 


• MDE Teacher Certification Code 
(https://dmbinternet.state.mi.us/DMB/ORRDocs/AdminCode/1643_2016
-035ED_AdminCode.pdf) 


• ProPrep Searchable Database 
(https://mdoe.state.mi.us/proprep/ 


• MDE Clinical Experience Requirements 
(https://www.michigan.gov/documents/mde/Clinical_Experiences_Requir
ements_648342_7.pdf) 


• Core Teaching Practices 
(https://www.michigan.gov/documents/mde/Core_Teaching_Practices_6
48488_7.pdf) 
 


 



https://www.michigan.gov/documents/mde/Educator_Program_Consultants_605956_7.pdf

https://www.michigan.gov/mde/0,4615,7-140-5683_14795_83465-456819--,00.html

https://www.michigan.gov/documents/mde/Endorsements_and_Codes_553949_7.pdf

https://www.michigan.gov/documents/MinimumRequiredHoursSpecialty-AreaProgramA21931_74344_7.PDF

https://dmbinternet.state.mi.us/DMB/ORRDocs/AdminCode/1643_2016-035ED_AdminCode.pdf

https://mdoe.state.mi.us/proprep/

https://www.michigan.gov/documents/mde/Clinical_Experiences_Requirements_648342_7.pdf

https://www.michigan.gov/documents/mde/Core_Teaching_Practices_648488_7.pdf
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Endorsement Program Application 


Cover Page 


Submit electronically to: EducatorPrograms@michigan.gov  


Preparation Provider and Program Information 


Provider Name: Northern Michigan University  


Endorsement Area and Code: Anishinaabemowin Language and Culture FN 


Proposed Start Date: Fall 2021 


Contact Information for Questions Related to this Application 


Name and Title: Joe Lubig, Associate Dean for Teacher Education 


Phone Number: 906-227-1880 


E-mail: jlubig@nmu.edu  


Program Levels and Program Credits 


Please check all proposed offerings for this program and list the number of 
credits that address the discipline area State Board of Education-approved 
preparation standards. 


 Initial Endorsement, Credits: 86 Bay Mills Pathway 63 NMU Pathway 


 Additional Endorsement, Credits: 86 Bay Mills Pathway 63 NMU Pathway 


Authorization by Education Dean or Director 


Name and Title: Joe Lubig, Associate Dean for Teacher Education  


Signature (required): 


Date:4-10-2021 



mailto:EducatorPrograms@michigan.gov

mailto:jlubig@nmu.edu
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Application Components 


Program Overview 


Provide a rationale and context for creating this program, with data to 
demonstrate local and regional need and institutional capacity to offer and 
sustain the program. Provide also a detailed description of partnerships with 
PK-12 schools and districts for clinical experiences or internships, including 
how these partnerships are mutually beneficial and how they afford 
candidates opportunities to work with learners who represent the cultural, 
linguistic, and socioeconomic diversity of Michigan’s diverse communities, 
including students who come from underrepresented or marginalized 
populations:  


Research from Indigenous scholars around the world argue that Indigenous language retention 
and advancement requires immediate attention. This proposed licensure area leans on the 
successful research and rationale utilized by Dr. Jud Sojourn, NMU Center for Native American 
Studies, for funded grant proposals to develop university curriculum in Anishinaabe language 
and culture.  


In 2005 Dakota scholar, Waziyatawin, contended in their chapter “Defying Colonization 
Through Language Survival” the following argument; “If we do not take immediate and 
dramatic action to save our languages, they may be lost from us forever” (109).1 Native 
peoples should not view the loss of language solely through the lens of victimization; 
today, we do have the means to further Anishinaabe language learning. The addition of 
the Anishinaabemowin licensure area will increase the likelihood that the language and 
culture become part of the daily curriculum. Increasing the awareness and connection to 
the language and culture among Native and non-Native individuals alike is critical to its 
sustainability.  


Waziyatawin also reminds us that in 1990, “Congress passed the Native American 
Languages Act, which recognizes that the United States has “the responsibility to act 
together with Native Americans to ensure the survival of these unique cultures and 
languages” (114). However, this act does not articulate steps in how to ensure language 
survival, there is no extensive, long-term plan. As a result, tribal nations and universities 
are all reaching independently for ways to extend language learning to as many as 
possible.  


This licensure area team will seek to bridge tribal communities with Anishinaabe language 
learning through an authentic partnership between the Bay Mills Community College and the 


                                    


1 Wilson, W.A. and Yellow Bird, M., (2005) “Defying Colonization Through Language Survival” For Indigenous Eyes Only: A Decolonization 
Handbook  
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NMU Center for Native American Studies, expert in the language and culture, with the Northern 
Michigan University (NMU) School of Education, Leadership, and Public Service, expert in 
pedagogy.   


The language is not only a way to communicate, but is also a way of thinking. 
Waziyatawin articulates, “When we speak the language that were given to us by the 
Creator, there is also a sense of serenity that comes from walk on the path that we know 
we are supposed to be following” (126). For example, one question to consider is how 
might tribal justice systems reform if the Anishinaabe language was the primary 
language used within the tribal court system? There is a distinct possibility for practicing 
restorative justice; that has the potential to bring healing to tribal citizens, families, and 
tribal nations.  


This licensure area advances the ability of educator preparation programs to model the culturally 
appropriate practices outlined in the revised professional standards and address three challenges 
facing Michigan’s tribal nations:  


I) the endangered status of the Anishinaabe language in the State of Michigan; II) the 
low numbers of students graduating from universities in the State of Michigan with a 
distinct concentration in Anishinaabe language learning; and III) the significantly low 
number of Anishinaabe language teachers in K-12 public schools in Michigan.  


At NMU, clinical partners with certified teachers in the language and culture will provide high-
quality clinical sites for the student teaching internship component of the program. Multiple 
school sites will be utilized for the pre-methods and methods phases of the program as this will 
be viewed as an opportunity to engage all children in a robust language and culture curriculum 
under the guidance of pedagogical and content experts. The content courses taught at Bay Mills 
Community College and through the Center for Native American Studies at Northern Michigan 
University provide the substantive knowledge in language and culture required for the licensure 
area.  


Candidates will have access to Native and non-Native students for substantive practice through 
the relationships established with clinical partners in P12 settings. The NMU Center for Native 
American Studies and the Bay Mills Community College academic programs in Native culture 
and language provide access to community and school sites necessary for candidate 
development. The NMU Charter Schools Office provides access to content area teachers through 
the two Upper Peninsula Native American charter schools, Nah Tah Wahsh and Bahweting 
Anishnabe.  


Program Level, Courses and Alignment to Standards 


Complete Table 1 below by listing all required courses and their alignment to 
the approved State Board of Education (SBE) standards and to core teaching 
practices. Include ALL coursework that address the standards for this 
discipline area. 


The language pathway is provided through coursework at Bay Mills 
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Community College through the Associate of Arts Degree Anishinaabe 
Language Instruction or at Northern Michigan University through the major 
in Native American Studies.  


Language content pathway at Bay Mills Community College (53 credits) 


Course Title and 
Number Standards 


Major 
(credi


ts) 


Minor 
(credits) 


Endorsement
(credits) 


TOTAL Credits 


BMCC Content 
Pathway 


 


53       53 


NA 213 
Contemporary 
Native American 
Issues 


FN 2.3, 2.4, 2.5 


3  3 


NP 163 Intro to 
Immersion I 


FN 3.1, 3.2, 3.3, 3.4 
8  8 


NL 105 Ojibwe 
Language 


FN 1.1, 1.2, 1.3, 1.4  
4  4 


NP 141 Basic 
Immersion 


FN 6.1, 6,2, 6.3 
6  6 


NA 113 Native 
American 
Awareness 


FN 2.2, 2.3, 2.4 
1  1 


NL 106 Ojibwe 
Language II 


FN 1.1, 1.2, 1.3, 1.4 
4  4 


NP 142 Basic 
Immersion II 


FN 6.1, 6,2, 6.3 
6  6 


NA 125 History 
and Origins of MI 
Tribes or NA 123 
Native American 
Contributions to 


FN 2.1, 2.2, 2.3, 6.4, 
6.6 


4  4 
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Course Title and 
Number Standards 


Major 
(credi


ts) 


Minor 
(credits) 


Endorsement
(credits) 


Society 


NP 241 
Intermediate 
Immersion I 


FN 3.1, 3.2, 3.3, 3.4 
6  6 


NL 209 
Anishinaabe 
Language 
Teaching Methods 


FN 4.1, 4.2, 4.3, 4.4, 
4.5, 4.6, 4.7, 4.8 


3  3 


NP 262 Listening 
Comprehension II 


FN 6.1, 6.2, 6.3 
8  8 


 


Language content pathway at Northern Michigan University (30 credits) 


Course Title and 
Number Standards 


Major 
(credi


ts) 


Minor 
(credits) 


Endorsement
(credits) 


TOTAL Credits 


NMU Content 
Pathway 


 


30       30 


NAS 204 Native 
American 
Experience 


FN 2.3, 2.4, 2.5 
4  4 


NAS 207a 
Seasonal 
Exploration 
Anishinaabe 
Language - Fall 


FN 3.1, 3.2, 3.3, 3.4 


4  4 


NAS 101 
Anishinaabe 


FN 1.1, 1.2, 1.3, 1.4  
4  4 
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Course Title and 
Number Standards 


Major 
(credi


ts) 


Minor 
(credits) 


Endorsement
(credits) 


Language, 
Culture, and 
Community I 


NAS 102 
Anishinaabe 
Language, 
Culture, and 
Community II 


FN 1.1, 1.2, 1.3, 1.4 
4  4 


NAS 207b 
Seasonal 
Exploration 
Anishinaabe 
Language - Winter 


FN 6.1, 6,2, 6.3 


4  4 


NAS 310 Tribal 
Law and 
Government or  


NAS 315 History 
of Indian Boarding 
Schools  


FN 2.1, 2.2, 2.3, 6.4, 
6.6 


4  4 


NAS 207c 
Seasonal 
Exploration 
Anishinaabe 
Language - Spring 


FN 3.1, 3.2, 3.3, 3.4 


4  4 


NAS 484 Native 
American 
Inclusion in the 
Classroom 


FN 4.1, 4.2, 4.3, 4.4, 
4.5, 4.6, 4.7, 4.8 


2  2 
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Course Title and 
Number 


MI-InTASC 
Standards 


Major 
(credits) 


Minor 
(credits) 


Endorsement
(credits) 


Total Education 
Sequence 


Total SEMESTER 
HOURS required 
for each option 
offered: 


       33 


ED 201: 
Introduction to 
Education 


FN 6.3, 6.4, 6.5, 6.6, 6.7 


Core Teaching Practices 


Building respectful 
relationships 


Pre-Methods Danielson 
Framework 1b, 1c, 2a, 
4a, 4c, 4d, 4f 


INTASC #1 Learner 
Development; #2 
Learning Differences; #3 
Learning Environments; 
#9 Professional Learning 
and Ethical Practice; #10 
Leadership and 
Collaboration 


2  2 


ED 231: Teaching 
for Learning in 
Secondary 
Education 


FN 5.1, 5.2, 5.3, 5.4, 5.5 


Core Teaching Practices 


Core Teaching Practices 


Eliciting and interpreting 
individual student 
thinking; Building 
respectful relationships 


Pre-Methods Danielson 
Framework 1b, 1c, 2a, 
4a, 4c, 4d, 4f 


INTASC #1 Learner 
Development; #2 
Learning Differences; #3 
Learning Environments; 
#9 Professional Learning 
and Ethical Practice; #10 


4  4 
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Course Title and 
Number 


MI-InTASC 
Standards 


Major 
(credits) 


Minor 
(credits) 


Endorsement
(credits) 


Leadership and 
Collaboration 


ED 301: 
Dimensions of 
American 
Education 


FN 6.3, 6.4, 6.5, 6.6, 6.7 


Core Teaching Practices 


Leading a Group 
Discussion 


Pre-Methods Danielson 
Framework 1b, 1c, 2a, 
4a, 4c, 4d, 4f 


INTASC #1 Learner 
Development; #2 
Learning Differences; #3 
Learning Environments; 
#9 Professional Learning 
and Ethical Practice; #10 
Leadership and 
Collaboration 


2  2 


ED 319: Teaching 
of Reading for 
Secondary 
Teachers 


FN 4.1, 4.2, 4.3, 4.4, 
4.5, 4.6, 4.7, 4.8 


Core Teaching Practices 


Leading a group 
discussion; Explaining 
and modeling content, 
practices, and 
strategies; Eliciting and 
interpreting individual 
student thinking; 
Building respectful 
relationships 


Methods - Danielson 
Framework 1e, 1f, 2b, 
2e, 3a, 3c, 4e, 1a, 1d, 
2c, 2d, 3b, 3d, 3e, 4b 


INTASC #1 Learner 
Development; #4 
Content Knowledge; #5 
Application of Content; 
#6 Assessment; #7 
Planning for Instruction; 
#8 Instructional 


3  3 
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Course Title and 
Number 


MI-InTASC 
Standards 


Major 
(credits) 


Minor 
(credits) 


Endorsement
(credits) 


Strategies; #9 
Professional Learning 
and Ethical Practice 


ED 361: Special 
Education and 
Classroom 
Teachers 


FN 2.2, 2.3, 2.4, 4.1, 
4.2, 4.3 


Core Teaching Practices 


Explaining and modeling 
content, practices, and 
strategies; Eliciting and 
interpreting individual 
student thinking; 
Building respectful 
relationships 


Methods - Danielson 
Framework 1e, 1f, 2b, 
2e, 3a, 3c, 4e, 1a, 1d, 
2c, 2d, 3b, 3d, 3e, 4b 


INTASC #1 Learner 
Development; #4 
Content Knowledge; #5 
Application of Content; 
#6 Assessment; #7 
Planning for Instruction; 
#8 Instructional 
Strategies; #9 
Professional Learning 
and Ethical Practice 


2  2 


ED 380: Practicum 
in Secondary 
Education 


FN 2.1, 2.2, 2.3, 2,4, 
2.5, 5.2, 5.3, 6.3, 6.5 


Core Teaching Practices 


Leading a group 
discussion; Explaining 
and modeling content, 
practices, and 
strategies; Eliciting and 
interpreting individual 
student thinking; 
Building respectful 
relationships 


Methods - Danielson 
Framework 1e, 1f, 2b, 


2  2 
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Course Title and 
Number 


MI-InTASC 
Standards 


Major 
(credits) 


Minor 
(credits) 


Endorsement
(credits) 


2e, 3a, 3c, 4e, 1a, 1d, 
2c, 2d, 3b, 3d, 3e, 4b 


INTASC #1 Learner 
Development; #4 
Content Knowledge; #5 
Application of Content; 
#6 Assessment; #7 
Planning for Instruction; 
#8 Instructional 
Strategies; #9 
Professional Learning 
and Ethical Practice 


 


ED 483: 
Educational Media 
Technology 


FN 4.3, 4.6, 6.3,6.7 


Core Teaching Practices 


Explaining and modeling 
content, practices, and 
strategies 


Methods - Danielson 
Framework 1e, 1f, 2b, 
2e, 3a, 3c, 4e, 1a, 1d, 
2c, 2d, 3b, 3d, 3e, 4b 


INTASC #1 Learner 
Development; #4 
Content Knowledge; #5 
Application of Content; 
#6 Assessment; #7 
Planning for Instruction; 
#8 Instructional 
Strategies; #9 
Professional Learning 
and Ethical Practice 


 


2  2 


LG 350 Methods 
and Materials in 
Teaching 
Language 
Education 


FN 4.1, 4.2, 4.3, 4.4, 
4.5, 4.6, 4.7, 4.8, 5.1, 
5.2, 5.3, 5.4, 5.5, 6., 6.7 


Core Teaching Practices 


Leading a group 
discussion; Explaining 


4  4 
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Course Title and 
Number 


MI-InTASC 
Standards 


Major 
(credits) 


Minor 
(credits) 


Endorsement
(credits) 


and modeling content, 
practices, and 
strategies; Eliciting and 
interpreting individual 
student thinking; 
Building respectful 
relationships 


Methods - Danielson 
Framework 1e, 1f, 2b, 
2e, 3a, 3c, 4e, 1a, 1d, 
2c, 2d, 3b, 3d, 3e, 4b 


INTASC #1 Learner 
Development; #4 
Content Knowledge; #5 
Application of Content; 
#6 Assessment; #7 
Planning for Instruction; 
#8 Instructional 
Strategies; #9 
Professional Learning 
and Ethical Practice 


ED 423A Teaching 
in Elementary 
School and ED 
440: Teaching in 
Secondary School 


FN 3.0, 4.0, 5.0, 6.0 


Core Teaching Practices 


Leading a group 
discussion; Explaining 
and modeling content, 
practices, and 
strategies; Eliciting and 
interpreting individual 
student thinking; 
Building respectful 
relationships 


All 10 INTASC standards 
assessed as mapped 
onto the Danielson 
Framework for Teaching 
(one of four 
recommended tools from 
the Michigan Council for 
Educator Effectiveness)  


11  


(5/6) 
 11 


ED 450: Seminar 
in Teaching  


FN 6.0 


All 10 INTASC standards 
assessed as mapped 
onto the Danielson 


1  1 
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Course Title and 
Number 


MI-InTASC 
Standards 


Major 
(credits) 


Minor 
(credits) 


Endorsement
(credits) 


Framework for Teaching 
(one of four 
recommended tools from 
the Michigan Council for 
Educator Effectiveness) 


 


Program Narrative 1: Coursework and Clinical Experiences 


Describe the sequence of courses and experiences in this program that allow 
candidates to demonstrate appropriate mastery of the preparation 
standards. Describe the sequence of clinical experiences cohesively 
connected to the coursework sequence in this discipline that allow 
candidates to demonstrate appropriate mastery of these standards and core 
teaching practices. Include how the program allows candidates to gain 
understanding of the multidimensionality of diversity, and the ability to 
impact learners as individuals from diverse backgrounds. Describe the 
sequence of experiences that prepare candidates to teach across the grade 
band of certification.  


CONTENT COURSEWORK  
Bay Mills Community College Anishinaabe Language Instruction Associate of 
Arts 
https://www.bmcc.edu/sites/default/files/aa_anishinaabelanguageinstruction
_bmcc_catalog_2020-2021.pdf  (79 credits total degree/53 credits specific 
to the licensure area) or the Northern Michigan University major coursework 
in Native American Studies 
https://www.nmu.edu/nativeamericanstudies/program-details  


Content coursework relevant to the Anishinaabemowin Language and 
Culture K12 (FN) as taught at Bay Mills Community College and Northern 
Michigan University: 


Bay Mills 
Community 
College 
Coursework 


Summer 
Semester 


Fall 
Semester 


Spring Semester 


Year One NA 213 
Contemporary 


NL 105 
Ojibwe 


NA 113 Native 
American 



https://www.bmcc.edu/sites/default/files/aa_anishinaabelanguageinstruction_bmcc_catalog_2020-2021.pdf

https://www.bmcc.edu/sites/default/files/aa_anishinaabelanguageinstruction_bmcc_catalog_2020-2021.pdf

https://www.nmu.edu/nativeamericanstudies/program-details
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Native American 
Issues (3 credits) 


NP 163 Intro to 
Immersion I (8 
credits) 


Language (4 
credits) 


NP 141 Basic 
Immersion (6 
credits) 


Awareness (1 
credit) 


NL 106 Ojibwe 
Language II (4 
credits) 


NP 142 Basic 
Immersion II (6 
credits) 


Year Two  NA 125 
History and 
Origins of MI 
Tribes (4 
credits) or 
NA 123 
Native 
American 
Contributions 
to Society (4 
credits) 


NP 241 
Intermediate 
Immersion I 
(6 credits) 


NL 209 Anishinaabe 
Language Teaching 
Methods (3 credits) 


NP 262 Listening 
Comprehension II 
(8 credits) 


    


Northern 
MI 
University 
Coursework 


Summer 
Semester 


Fall 
Semester 


Winter Semester 


Year One  NAS 101 
Anishinaabe 
Language, 
Culture, and 
Community I 
(4 credits) – 


NAS 207c Seasonal 
Exploration 
Anishinaabe 
Language (4 
credits) - Winter 
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1st 8 weeks 


NAS 102 
Anishinaabe 
Language, 
Culture, and 
Community II 
(4 credits) – 
2nd 8 weeks 


NAS 204 
Native 
American 
Experience (4 
credits) 


 


Year Two NAS 207a 
Seasonal 
Exploration 
Anishinaabe 
Language (4 
credits) – 
Spring/Summer 


 


NAS 310 
Tribal Law 
and 
Government 
(4 credits) or 
NAS 315 
History of 
Indian 
Boarding 
School 
Education (4 
credits) 


NAS 207b 
Seasonal 
Exploration 
Anishinaabe 
Language (4 
credits) - Fall 


NAS 484 Native 
American Inclusion 
in the Classroom (2 
credits) 
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CLINICAL COURSEWORK 


33 credits of pedagogical and clinical coursework for K12 licensure 


Northern Michigan 
University Clinical 
Coursework 


Course Clinical Hours 


Pre-
Methods/Foundational  


ED 201 Intro to 
Education (2 credits) 


Exploratory 15 hours 


 ED 301 Dimensions of 
American Education (2 
credits) 


Exploratory 15 hours 


 ED 231 Teaching for 
Learning in the 
Secondary Classroom 
(4 credits) 


Apprenticeship 20 hours – 
grades 6-8 focus/subject-
area/one-on-one and small 
group 


Methods  ED 319 Teaching for 
Reading for Secondary 
Teachers (3 credits) 


 


 ED 361 Special 
Education for the 
General Education 
Teacher (2 credits) 


Apprenticeship 20 hours – 10 
elementary and 10 
secondary/subject-area/one-
on-one and small group 


 ED 380 Practicum in 
the Secondary School 
(2 credits) 


Apprenticeship - 20 
hours/content literacy/small 
group and whole 
class/secondary 


 ED 483 Educational 
Media Technology (2 
credits)  


Apprenticeship – 10 
hours/subject-area/one-on-
one and small 
group/combined elementary 
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and secondary 


 LG 350 Methods and 
Materials in Teaching 
Language Education 
(4 credits) 


Flex – 20 hours/subject-
area/small group and whole 
class/elementary or 
secondary based on 
availability 


Student 
Teaching/Internship 
requiring placement 
with an approved 
mentor  


ED 423A Teaching in 
Elementary School (5 
credits) 


Internship/Flex – 320 hours/8 
weeks/subject-area/small 
group and whole 
class/elementary grades K-6 


 ED 440 Student 
Teaching in Secondary 
School (6 credits) 


Internship/Flex – 320 hours/8 
weeks/subject-area/small 
group and whole 
class/secondary grades 7-12 


 ED 450 Seminar in 
Teaching (1 credit) 


Internship/Flex – 15 
hours/professional 
standards/portfolio/reflective 
practice/mentoring/practicing 
administrators 


Recommendation for 
licensure additional 
requirements: 


 Adult and Child First Aid/CPR 


  Language as assessed by a 
qualified Native speaker 
(tribal approval/support): 


Awareness: Possess general 
knowledge (exposure) 


Basic: Ability to comprehend 
and apply (use) 


Comprehensive: High level of 
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understanding, application, 
and reflecting (proficient) 


Goals of the Student Teaching Program: 


The major goal of the Student Teaching Program is to provide student 
teachers a challenging, relevant and rewarding experience, that will allow 
them to acquire professional competence. This includes the ability to: 


• understand the role and operation of the school 


• respect and work effectively with students of varying backgrounds and 
cultures 


• assume the various responsibilities of the classroom teacher 


• plan instruction and learning experiences that recognize the individual 
needs and differences of students 


• organize and manage the classroom environment to maximize learning 


• manage classroom interactions and student conduct to create a 
positive climate for learning 


• identify and use appropriate instructional techniques, media and 
methods 


• evaluate learning to determine the extent to which instructional 
objectives are achieved by students 


• establish positive and effective communication with students, parents, 
colleagues, administrators and community members 


• accept and assume the responsibilities associated with being a 
competent professional and lifelong learner 


• recognize and practice being a reflective teacher. 


Further, the NMU Teacher Education Program Conceptual Framework 
specifically addresses the question of diversity as it relates to educating 
individuals from diverse backgrounds:   


Derivative #4: Race, Culture and Social Justice 


A derivative that explores race, culture and social justice attempts to call 
into question the social and political agenda in this country that has long 
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included (and in some ways continues to be) the myth of cultural 
assimilation and the practice of racial hegemony. A by-product of such a 
view has helped to create and sustain perceptual differentiations of some U. 
S. citizens in ways that have led to stereotyping, prejudice and 
discrimination. 


Drawing on our view of education, as embodied in Scheffler’s definition and 
the three fundamental questions, we must include a commitment to 
providing experiences that foster a critical understanding of the central role 
of racial and cultural differences (both historically and contemporarily) in this 
country. 


This derivative focuses on an explicit paradigm of teaching that reflects an 
inclusive view of diversity and of social justice. Given the social and political 
implications related to this part of the conceptual framework, the following 
perspectives constitute basic pursuits in teaching with a stance toward 
diversity: 


A teaching perspective that embraces diversity must demonstrate a 
willingness to acknowledge the credibility of cultural differences, particularly 
those that challenge comfortable, long-held assumptions about teaching and 
learning. 


A teaching perspective that embraces diversity must assist students in 
fostering a socially and politically reconstructed view of how knowledge is 
constructed around issues such as: race, gender, sexual orientation, 
socioeconomic status and language. 


A teaching perspective that embraces an inclusive and respectful view of 
racial and cultural pluralism must explore and integrate the following: 


Cross-cultural similarities/connections (e.g., intercultural connections); 


Dispositions that support social justice and oppose inequity; 


Situated pedagogies (e.g., culturally responsive/relevant teaching); 


Social action in teaching and learning; and 


Critical analysis of issues such as democracy and democratic ideas. 


The K-12 schools and faculty assist each other to advance the art of 
practice, i.e., both faculties support the teaching and learning of K-12 
students and of candidates preparing to become teachers. The school sites 
for the courses delivered on site function like “teaching studios” for 
“pressing” the artistry of practice and developing teachers who “reach” to 
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other educational communities. 


The courses situated in the schools create a setting for faculty to engage the 
candidates in reflection on the knowledge-base for what they are doing and 
what is being learned by the candidate prior to Student Teaching. When the 
candidates begin the semester of student teaching away from these sites, 
they will not only demonstrate proficiency in MI-InTASC as assessed through 
the Danielson Framework, but will also carry with them new ways of 
extending learning for all students, diverse students included, and new ways 
to utilize the various curricular frameworks and standards specific to their 
discipline(s). 


Program Narrative 2: Mentoring and Partnerships  


Describe the partnerships created to support candidates in high quality field 
experiences, including the selection, training, and communication processes 
for field supervisors and mentors. Discuss the process used to evaluate the 
efficacy of mentors and field supervisors using defined protocols.  


Language and Cultural Content Knowledge  


The Anishinaabe Language Instruction program is designed to encourage 
and promote the understanding and preservation of the Anishinaabe 
language and prepare the student to function as a language instructor. It is 
also designed to enhance students’ cultural awareness and offer the 
opportunity to develop a functional command of the Anishinaabe language, 
which can be further expanded through additional study or through contact 
with other speakers of the language. Students will gain an understanding of 
the structure of the language, learn pedagogical principles and methods for 
teaching Anishinaabemwin.  


The completion of the associate’s degree meets the graduation requirements 
for Bay Mills Community College and the assessment of the language as 
proficient as assessed by a Native speaker.  


Language and Culture – Bay Mills Community College Content  


NL 105 Ojibwe Language I 


This is an introductory course to the Ojibwe Language. Students will have 
the opportunity to learn simple phrases, greetings, nouns, and structure 
(grammar) in Ojibwe. Students will also have the opportunity to learn 
culturally relevant Anishinaabek teachings. Emphasis will be on listening and 
recognition of the flow of the language.   
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106 Ojibwe Language II 


This course will expand upon Ojibwe I, keeping the verb as the main focus 
and continuing work with the double vowel system. Students will learn to 
write sentences and simple dialogue on their own. This course will also 
include Ojibwe cultural activities.  


NP 141 Basic Immersion I 


This course, delivered entirely in Anishinaabemwin, is designed for both new 
and continuing Anishinaabemwin learners. Through a variety of techniques, 
including story-telling, the instructor creates for the students a context in 
which the language is heard. For many students, this may be the first time 
they have heard the language used for an extended period. Students will 
have the opportunity to become familiar with the sound of Anishinaabemwin. 
It is expected that the student will begin to comprehend the broad context of 
the instructor's narrative without having to resort to grammatical study 


NP 142 Basic Immersion II 


This course is a continuation of NP141. It is delivered entirely in 
Anishinaabemwin and focuses on hearing, listening and comprehension. 
Through story-telling the instructor facilitates the student's ability to 
understand general meaning and significant events within a story. Through 
the continued development of immersion listening skills, the student's 
comprehension is further improved allowing the acquisition of a broadened 
core vocabulary and an enhanced ability to recognize meaning in natural 
speech 


NP 163 Introduction to Immersion I 


This course, delivered entirely in Anishinaabemwin, will conclude the 
student’s introduction to language immersion education presented in NP161 
and NP162. Instructors will maintain an immersion environment and 
continue building the confidence of the student to understand and remain 
committed to the immersion approach to second language acquisition. The 
focus will remain on maximizing the student's hearing the language used in 
a wide variety of contexts in order to develop an ability to recognize the 
sound, intonation, and rhythm of the speech of fluent speakers. Instructors 
will monitor individual student’s progress and adjust the level of language 
used to meet each student's level of acquisition 


NL 209 Anishinaabe Language Teaching Methods 


This course is an introduction to the general principles of teaching 
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Anishinaabemowin, stressing development of listening comprehension and 
speaking skills. In lesson planning, focus will be on structural and 
communicative approaches. Prerequisite: NL106 and NP142, or permission 
of instructor. 


NP 241 Intermediate Immersion I 


This course, delivered entirely in Anishinaabemwin, is designed to increase 
the listening comprehension of the student beyond the basic level. The 
student will become more confident in his/her ability to comprehend the 
speech of a fluent speaker. The student will continue the development of 
his/her ability to respond to and interact with the instructor 


NP 262 Listening Comprehension II 


This course, delivered entirely in Anishinaabemwin, builds on the first year 
immersion experience. Instructors will create an immersion environment 
designed to increase the listening comprehension of the student beyond the 
introductory level while continuing to build the confidence of the learner to 
understand and remain committed to the immersion approach to second 
language acquisition. The instructors will use a variety of techniques to 
maximize the student's hearing of the language. Hearing the language used 
in a wide variety of contexts will lead to an increased capacity to 
comprehend the speech of fluent speakers. Instructors will monitor 
individual student’s progress and adjust the level of language used to meet 
each student’s level of acquisitionCulture  


NA 113 Native American Awareness 


This course is designed to provide an increased awareness and 
understanding of the Anishinaabe people of the past and present. Students 
will participate in group discussions in a talking circle format, supplemented 
with video presentations, guest speakers, and/or field trips. 


NA 123 Native American Contributions to Society  


Throughout the course, students will look at the contributions that 
Native Americans have made to past and present society. Topics 
covered will include agriculture, medicine, art, language, politics, 
hunting, technology, and food. Each week students will discuss and 
complete assignments to reinforce the weekly material 


OR 


NA 125 History and Organization of Michigan Indian Tribes 
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This course will examine the history of Michigan Indian Tribes (present 
and past) and their chronological relationship with the Federal and 
State Governments. Overviews of tribal histories will include the 
Chippewa, Ottawa, Potawatomi, Menominee, Huron, Sac & Fox, & 
Miami Tribes 


NA 213 Contemporary Native American Issues 


This course is an examination of current Native American achievements, 
issues, problems and events. Students are introduced to Native and non-
Native newspapers, magazines, periodicals, and publications which report on 
events affecting Native Americans on an international, national, regional & 
local level. 


Language and Culture– Northern Michigan University Content  


NAS 101 Anishinaabe Language, Culture, and Community I 


An introduction to Anishinaabemowin language including grammar, 
vocabulary, idioms and syllabics. Students will learn to read, write and speak 
basic Anishinaabemowin. This course also promotes the preservation of 
Anishinaabe culture by examining various facets of Anishinaabe everyday life 
and contemporary issues 


NAS 102 Anishinaabe Language, Culture, and Community I 


An in-depth study of Anishinaabemowin language. This course is a 
continuation of materials introduced in NAS 101. Students will focus on 
higher-level use of the language and will apply it in situations related to 
contemporary Anishinaabe cultural issues and community structures 


NAS 204 Native American Experience 


The development of Native American history, culture, attitudes and issues 
from the prehistoric era to the contemporary scene, focusing on Native 
culture in the Great Lakes region. Shared Native world view, contact 
experience and Native peoples’ contributions to world culture are an 
important part of the course 


NAS207a, b, c Seasonal Exploration Anishinaabe Language  


The skills necessary for speaking Anishinaabe through experiential 
opportunities, cultural outdoor activities as well as classroom activity and 
group work during fall, winter or spring experiences that emphasize 
Indigenous traditional knowledge. Note: May be repeated per season 207a – 
fall, 207b – winter, 207c –spring 
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NAS 310 Tribal Law and Government 


A focus on the relationship between American Indian tribes, the federal 
government and states. Emphasis is placed on examining the current 
state of tribal governments and tribal citizens within the State of 
Michigan. Students will examine the U.S. Constitution, treaties and 
tribal constitutions, federal and state laws and court cases.   


OR 


NAS 315 History of Indian Boarding School Education 


The history of the initiation, development, alteration and demise of the 
federally mandated Indian boarding school education experience in the 
U.S. and Canada. Intergenerational and contemporary repercussions, 
both positive and negative, within indigenous societies are considered. 


NAS 484 Native American Inclusion in the Classroom 


This course will challenge students’ preconceptions of what Native American 
inclusion means and provide methods and materials that will help them meet 
state standards while effectively including Native American cultural concepts 
across the curriculum. Emphasis is on State of Michigan standards and 
Anishinaabe language and cultural concepts. 


Pedagogical Coursework  


Pre-Methods 


ED 201 Introduction to Education 


An introduction to the field of education as a complex social, economic and 
political institution and career. Students will gain an understanding of their 
roles in shaping discussion of significant issues such as equality of 
opportunity, diversity and multiculturalism within the context of an ever-
changing profession. 


ED 231 Teaching for Learning in the Secondary Classroom 


Course introduces secondary education majors to developmental, behavioral, 
and cognitive learning theories and processes. Students develop insights into 
the young learner, elementary classroom practices and learning. This course 
includes field experience outside of class. 
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ED 301 Dimensions of American Education 


An exploration of historical, philosophical, ethical and legal dimensions of 
American education. Students will begin to consider their roles as 
educational leaders and advocates for social justice for all students in 
American schools. 


Methods 


ED 361 Special Education and the General Classroom Teacher 


An introductory course covering the range of handicapping conditions, 
designed for the elementary or secondary teacher to develop an awareness 
of the emotional, educational and social implications of handicaps and to 
formulate practical applications when working with students with 
exceptionalities in the general classroom. 


ED 450 Seminar in Teaching 


This course is designed to help the student teacher better understand and 
apply education principles and theories in full-time classroom teaching 
experience. It focuses on the roles, responsibilities, issues and concerns of 
student teachers such as classroom management, instruction, assessment, 
multicultural education, human relations, employment, policy and practices.  


ED 483 Educational Media Technology 


Focuses upon the education/instructional uses of audiovisual media including 
computers and related technologies. Emphasis will be upon each type of 
hardware and software and its use as well as the subject-matter areas that 
most easily integrate the technology. 


ED 319 Teaching of Reading for Secondary Teachers 


To provide a cohort of teacher candidates with a meaningful learning 
experience that allows them to explore the dynamics of creating and 
maintaining a learning community, one that supports and encourages 
reflective practice, critical analysis, problem solving, the taking of risks, 
building relationships of care and trust, and democratic education for social 
justice, equity, and excellence. To expand and develop the quality of the 
field-based experiences by situating the course in a secondary school culture 
in order to provide greater and more substantive interaction and dialogue 
with and about the daily lives of teachers and students.  
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To provide teacher candidates with the requisite of knowledge, 
understanding, skills, strategies, and resources necessary for their ongoing 
development of professional proficiencies, best practices, and ethical and 
meaningful working relationships. 


ED 380 Practicum in Secondary Schools  


This course builds upon and extends students’ knowledge of teaching 
methods for integrating literacy/reading (ED319); meeting the needs of 
diverse learners (ED361); and the use of technology to design, deliver, 
assess and communicate instructional goals (ED483) in a secondary school 
setting. This course is guided by the following instructional goals:  


• Building prospective teachers’ confidence by scaffolding teaching 
experiences in a secondary school setting;  


• Providing prospective teachers with a conceptual framework in order to 
aid their ability to think through and learn from classroom experiences 
and to make instructional decisions;  


• Working to make the “invisible” process and practice of teaching more 
visible to prospective teachers;  


• Helping prospective teachers to set personal, pre-professional learning 
goals and to work toward achieving those goals.  


 


LG 350 Methods and Materials in Teaching Language Education 


Provides the candidate with a deep immersion in the planning, teaching, and 
assessment of the language in an authentic classroom setting. The 
candidates is assigned to a classroom teacher(s) certified in the discipline 
with the expectation that the candidate be permitted to implement a series 
of lessons and assessments connected to, or as an extension of, the regular 
curriculum in the content area.  


Experiences to Develop Candidates:  


All candidates in pre-methods and methods must complete the requisite 
coursework and field experiences according to the Teacher Selection and 
Retention program standards. These standards show the progression of our 
program and are posted on our website for all candidates. These standards 
are explained and audited in Standard 3: Candidate Quality, Recruitment 
and Selectivity. In addition to required GPA standards, each candidate must 
complete the required field-work as approved by the course instructor in 
collaboration with the classroom teacher/site school. All pre-methods and 
methods syllabi contain a syllabus insert for teacher ed undergraduate 
program that links to the Teacher Selection and Retention Standards and 



https://nmu.edu/education/teacher-selection-and-retention-standards

https://nmu.edu/education/teacher-selection-and-retention-standards
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shows the progression of the program from pre-methods through student 
teaching as connected to the Danielson Framework. The Danielson 
Framework is our student teaching evaluation tool. The progression of the 
program and the Teacher Selection and Retention Standards were developed 
in summer 2014 by clinical full-time faculty based on a synthesis of feedback 
and candidate program review.  


In fall 2013, Drs. Cameron-Standerford and Lubig worked through Dr. 
Wozniak’s elementary and secondary science methods courses to develop a 
Professional Behaviors Rubric with candidates. Feedback from candidates 
and alumni stated that the Dispositions Rubric was ambiguous and not easily 
assessed or understood by faculty and candidates. Candidates developed the 
language for the Professional Behaviors Rubric and the 3-point rubric. The 
rationale for the 3-point rubric was candidate belief that the behaviors were 
evident or not on the tail ends or that the behaviors could be evident with 
support to account for the added responsibilities a candidate took on over a 
course or program phase. The rubric is utilized at mid-term for all ED 
prefixed and secondary methods courses offered during any given semester. 
Results are communicated to faculty and individual candidates. Candidates 
receiving a “Not Demonstrating” ranking in any area are required to submit 
an individualized development plan IDP. Support from clinical instructional 
faculty and staff is provided to clarify expectations and to assist candidates 
in the writing of the IDP. The rubric is reviewed annually to determine its 
usefulness and trustworthiness.  


Program instructors leading clinical practice prior to student teaching 
communicate on a predictable schedule with local practitioners at the pre-
methods and methods phases through email, phone, and site visits. 
Placements at any level are approved by the building administrator so as to 
assure that we are utilizing classrooms approved and supported by 
administration who are responsible for determining in-service teacher 
effectiveness. Methods coursework assesses the Core Practices in teaching 
using the decomposition rubrics developed through research and critique led 
by Teaching Works. 


P-12 partnerships that support candidates in high quality clinical 
experiences, as well as the selection and training processes for mentor 
teachers’ and field supervisors’ examples: 


• ED 319 Teaching of Reading for Secondary Teachers/ED 380 Practicum 
in the Secondary School is organized through written communication, 
an established rubric, and an organizational meeting held with the 
secondary content teachers at culturally appropriate school sites. 
Results are communicated to program faculty and used to structure 
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the experience with secondary content teachers for subsequent 
semesters.  


• ED 483 Educational Media Technology Methods is a course that 
encompasses the elementary and secondary programs. Teacher 
candidates collaborate with classroom teachers in a technology project 
focused in the ISTE standards. The instructor for the course is the 
instructional technologist for the local ISD and does substantive work 
in secondary classrooms.  


• LG 350 Methods and Materials in Teaching Language Education 
engages candidates in classroom settings supported by the Indian 
Education programs in local schools, our NMU tribal charter schools, 
entry level 100 level college classrooms (dual/concurrent enrollment), 
and non-traditional community settings to allow the candidate to 
implement the discipline and to receive feedback relative to the Core 
Teaching Practices and accuracy of content.  


Every candidate in this program is purposefully engaged in several diverse 
settings.  


• Required 10 hours in leading after-school programming and tutoring at 
Lake Superior Village, a low-income housing zone close to campus.  


• A day-long site visit to the Danz School, a bilingual school in Green 
Bay, WI which represents a diverse population of K-8 students. This is 
a purposeful pre-methods immersion at this school for which our 
program buses teacher candidates and faculty as a group each 
semester.  


• A day-long site visit at Preble High School in Green Bay, WI 
representing a culturally diverse population of 9-12 students. This 
methods phase experience occurs each semester and the program 
buses faculty and teacher candidates to this school site.  


• A poverty simulation occurs in the pre-methods phase of the program. 
The simulation is a constructed controversy conducted with nursing, 
education, and social work candidates.  


• All teacher candidates attend the U.P. Special Education/Fall 
Conference held each fall on NMU’s campus.  


• Site schools are those that have inclusive classrooms. Shared 
curricular goals and outcomes are developed with our clinical partners.  


• Teacher candidate engaged in a Google classroom space through the 
educational technology course whereby candidates plan teaching and 
learning under the ISTE standards with the course instructor assuring 
candidates make explicit connections to the MI-InTASC standards.  


• Approximately 50 practicing administrators complete exit 
interviews/mock interviews at the last student teaching seminar of 
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each semester. This experience allows candidates to rehearse multiple 
interviews and to utilize rich examples of K12 student work with 
feedback from those employers who could potentially hire them for 
long or short term positions.  


Student Teaching Experience:  


The student teaching experience allows for candidates to teach in two 8-
week placements to obtain required clinical experiences in the K12 grade 
bands required of the certification. Selected candidates may also teach out 
of state or overseas.  


The Danielson Framework for teaching is an evaluation tool developed by the 
Danielson Group. The entire Framework can be found at the publicly 
accessible site  www.danielsongroup.org.  The NMU Teacher Education 
Program has chosen the use of this rubric based on the final 
recommendations from the Michigan Council for Educator Effectives (MCEE) 
and the Michigan legislative requirement in the School Code that an 
approved or listed evaluation tool be used to assess educators. The use of a 
student teaching tool that prepares candidates for one utilized for in-service 
teaching was identified as an important consideration when discussing this 
process with our Upper Peninsula Center for Educational Development 
(UPCED) colleagues representing all Upper Peninsula ISDs, universities, and 
community colleges. NMU has chosen to use Danielson as this is the 
evaluation tool utilized by the clinical site schools located in the Marquette-
Alger ISD in which we place teacher candidates in pre-methods and methods 
phases of our programs prior to the student teaching experience. 
Additionally, the Danielson tool is aligned to the MI InTASC standards 
approved by the Michigan State Board of Education (April 9, 2013) and the 
College and Career Readiness Standards which better prepares our 
candidates for assessment during in-service teaching.  
 
The framework contains four domains: Domain 1: Planning and 
Preparation, Domain 2: Classroom Environment, Domain 3: 
Instruction, and Domain 4: Professional Responsibility.  The student 
teaching experience will use all four domains and all 22 components for the 
evaluation tool.  The tool measures a student teacher’s knowledge, skills, 
and dispositions using a four-point rubric developed in collaboration with our 
cooperating teachers. The ratings are as follows: Distinguished, 
Independent, Emerging Independence, With Direction from the Cooperating 
Teacher, and Not Yet/Not Observed (reserved for the Early Observation and 
Mid-Term). Each component has specific descriptors for each rating.  The 
preponderance of evidence for a successful early and mid-term evaluation 
should reflect a majority of ratings in the Emerging Independence or 



http://www.danielsongroup.org/

http://www.mcede.org/

http://www.legislature.mi.gov/(S(3nf1jklubfjwzwyufv15fdig))/mileg.aspx?page=GetObject&objectname=mcl-380-1249
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Independent levels.  
 
The final evaluation expectations for the preponderance of evidence shall be 
at the Independent or Distinguished levels for each of the four domains. 
Candidates at the Emerging Independence level will consult with Director of 
Field Experiences, who will consult with the cooperating teacher and 
field/university supervisor, to determine a course of action as to 
recommendation for certification. The header names for the categories were 
altered from the Danielson headers per the recommendation of the 
cooperating teachers whose past experience showed that student teachers, 
on previous instruments, tended to compare themselves to in-service 
teachers (Highly Effective, Effective, etc.) resulting in the candidate 
assessing themselves inappropriately. The descriptor language is the same 
in each domain subcategory. It was determined that these header changes 
did not alter the validity of the instrument.   
 
Any student teacher receiving a rating in any domain one or more times at 
the level of “With Direction from the Cooperating Teacher” will need to meet 
with the Director of Field Experiences to determine a course of action 
consistent with the Teacher Selection and Retention Standards for the 
program. Any student teacher receiving a rating of “With Direction from the 
Cooperating Teacher” will not be recommended for certification.  
 


NMU Student Teacher Evaluation Procedures: 


The evaluation tool that we use with our student teaching is the Charlotte 
Danielson Framework. It is a simple process that allows for everyone to have 
a voice and to provide honest feedback. Our goal is for our student teacher 
to have ongoing conversations about their progress throughout the 
semester. 


First 8 week placement: 


1) Early Observation 


2) Mid Term Observation 


Second 8 week placement: 


3) Early Observation 


4) Final Observation 


The evaluation should be completed in the following order: 
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 1. Student teacher 2. Cooperating Teacher 3. University Supervisor 


Prior to the student teaching internship, all candidates in pre-methods and 
methods must complete the requisite coursework and field experiences 
according to the Teacher Selection and Retention program standards. These 
standards show the progression of our program and are posted on our 
website for all candidates. In addition to required GPA standards, each 
candidate must complete the required field-work as approved by the course 
instructor in collaboration with the classroom teacher/site school. All pre-
methods and methods syllabi contain a syllabus insert for teacher ed 
undergraduate program that links to the Teacher Selection and Retention 
Standards and shows the progression of the program from pre-methods 
through student teaching as connected to the Danielson Framework.  


Program Assessment System 


Table 2: Key assessments and standards alignment (add a new row for each 
key assessment). If program has multiple pathways, provide which key 
assessments are applied to each pathway. 


Key Assessments 
Provide title of assessment, 


criteria for success, and 
placement within the program. 


Standards & Core 
Practices 


Rubric or 
Scoring Guide 


(Check if 
attached) 


Application to Education 
Course Sequence 


Anishinaabemowin Language 
and Culture Proficiency  


Assessed prior to entry to the 
education course sequence.  


Assessed by Native speaker as 
approved by tribal elders, 
elected leaders, or education 
director.  


 


Professional Behaviors 
Rubric 


Assessed at mid-term and end 
of term at the pre-methods and 


 


FN 1.0, 2.0, 3.0, 4.0, 5.0 


 


 


 


 


 


 


 


Danielson 4f/INTASC #9; Danielson 
4d/INTASC #10; Danielson 
4e/INTASC #10; 4a Reflecting on 
Teaching/INTASC #9 


 


 


Bay Mills Pane/ 
Anishinaabemowin 
Testing with 
Rubric PDF 


 


 


 


 


 


 







 


Revised 3/7/2019  
 35 


methods phases of the program.  


Expected level: “Demonstrating 
Progressing Independently” or 
“Partially Demonstrating or 
Progressing with Support”  


 


Methods Phase Core 
Practices Assessments 


Assessed at the methods phase 
of the program for entry into 
student teaching (ED 319, ED 
380, ED 361, ED 483, LG 350)  


Expected level for each rubric is 
80% attainment for each 
decomposition – rubric for each 
core practice viewed holistically.   


Leading a Group Discussion 


Explaining and Modeling 
Content, Practices, and 
Strategies 


Eliciting and Interpreting 
Individual Student Thinking 


Building Respectful 
Relationships  


 


Student Teaching Internship 
Phase 


Assessed at the early, mid-
term, and end of term during 
the 16-week internship.  


The final evaluation 
expectations for the 
preponderance of evidence 
shall be at the Independent 
or Distinguished levels for 


 


 


 


 


FN 4.1, 4.2, 4.3, 4.4, 4.5, 4.6, 
4.7, 4.8, 5.1, 5.2, 5.3, 5.4, 5.5, 
6., 6.7 


Core Teaching Practices 


Leading a group discussion; 
Explaining and modeling content, 
practices, and strategies; Eliciting 
and interpreting individual 
student thinking; Building 
respectful relationships 


Methods - Danielson Framework 
1e, 1f, 2b, 2e, 3a, 3c, 4e, 1a, 1d, 
2c, 2d, 3b, 3d, 3e, 4b 


INTASC #1 Learner 
Development; #4 Content 
Knowledge; #5 Application of 
Content; #6 Assessment; #7 
Planning for Instruction; #8 
Instructional Strategies; #9 
Professional Learning and Ethical 
Practice 


 


 


 


 


 


FN 3.0, 4.0, 5.0, 6.0 


All 10 INTASC standards and 
Core Teaching Practices assessed 
as mapped onto the Danielson 


 


 


 


 


 


 


 


Decomposition  


Rubrics  


 


 


 


 


 


 


 


 


 


 


 


Early, Mid,  


and Final in one 


document 



https://library.teachingworks.org/curriculum-resources/high-leverage-practices/

https://library.teachingworks.org/curriculum-resources/high-leverage-practices/
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each of the four domains. 
Candidates at the Emerging 
Independence level will 
consult with Director of Field 
Experiences, who will consult 
with the cooperating teacher 
and field/university 
supervisor, to determine a 
course of action as to 
recommendation for 
certification. 


 


Program Narrative 3: Assessment System 


Describe how the key assessments listed in Table 2 above comprise a 
system for measuring candidate growth in and mastery of preparation 
standards. Describe how the program will evaluate candidates periodically to 
provide formative feedback and/or intervention, if necessary, in a timely 
manner, and how candidates will be evaluated at the completion of the 
program. 


Candidates are required to complete several applications and evaluations throughout the program to aid in 
review of candidate grades, field experiences, understanding of ethics/professional standards, laws and 
policies, and professional behaviors.  


Pre-Methods Application Retention in Pre-Methods 


• 2.7 or above cumulative GPA 
• Make an initial contact and plan of study through 


Director of Teacher Education Services.   


• Maintain 2.7 or above GPA 
• Adhere to all principles and requirements as 


outlined in the Teacher Selection and 
Retention Standards.  


• Successful completion of all clinical field 
experiences.  


Methods Application Retention in Methods 


• Complete and submit a Methods Application. 
• Declared major and minor.  
• 3.0 or above cumulative GPA 
• 3.0 or above combined average in required pre-


methods courses (ED201, ED230, ED231, ED301) 


• Maintain cumulative GPA of 3.0 or better in the 
following: overall, major, minor, professional 
education.   


• Maintain a 3.0 or above GPA in professional 
education sequence with no grade below B-.  
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with no grade lower than a B- in any pre-methods 
course. 


• Successful completion of all clinical field experiences. 
• Complete EN111, EN211, MA150, MA151 with a C 


or better as required in degree program 
  


• Successful completion of all clinical field 
experiences. 


• No grade below a C in teachable major(s) and/or 
minor(s) coursework 


• No more than five (5) repeats.  
• Adhere to all principles and requirements as 


outlined in the Teacher Selection and Retention 
Standards. 


• Complete the Student Teaching Pre-Application.  
• The semester prior to student teaching you must 


submit a Completed Student Teaching Application 
by the end of the 3rd week of previous semester.  
 


Student Teaching Recommendation for Certification  


• Attendance at Student Teaching Pre-Application 
Meeting  


• Completed Student Teaching Application 
submitted by the end of the 3rd week of previous 
semester.  


• All coursework completed (Requests for 
exceptions reviewed by advisor and Director of 
Field Experiences).  


• Removal of all “I” or “X” grades.  
• Cumulative GPA of 3.0 or better in the following: 


overall, major, minor, professional education 
• 3.0 or above GPA in professional education 


sequence with no grade below B-.  
• No grade below a C in teachable major(s) and/or 


minor(s) coursework 
• No more than five (5) repeats.  
• Adherence to all principles and requirements as 


outlined in the Teacher Selection and Retention 
Standards. 


• Satisfactory grade in student teaching  
• Satisfactory grade in student teaching seminar 
• Completion of the baccalaureate degree in 


accordance with the above criteria and any 
additional criteria as established by other 
academic departments, where applicable; 


• Satisfactory completion of the student 
teaching assignment with a recommendation 
for certification by the supervising teacher 
and the university supervisor; 


• Satisfactory completion of all MTTC subject 
area competency tests as required by Public 
Act 451 as amended (major, minor(s), and 
elementary education where applicable). 


• Evidence of current and valid CPR/First Aid 
credential  


• Completion of all required Michigan 
Department of Education surveys and 
program surveys. 


 


CAEP 
Std 3 Instrument  Document Connection 


Faculty/Staff 
Connection  


Program Phase 
Where Assessed 


3.2 - 
3.6 


Teacher Selection 
and Retention 
Standards  


Teacher Selection 
Retention Standards 


Dir of Tch Ed 
Services/Cert 
Officer/Tchr Selction 
& Retention Comm 


Pre-Methods, 
Methods, Student 
Teaching  



http://www.mttc.nesinc.com/

http://www.mttc.nesinc.com/

http://www.legislature.mi.gov/(S(3i3tu355mi0yemn3pcnjlc45))/mileg.aspx?page=getObject&objectname=mcl-act-451-of-1976

http://www.legislature.mi.gov/(S(3i3tu355mi0yemn3pcnjlc45))/mileg.aspx?page=getObject&objectname=mcl-act-451-of-1976
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3.3 
Professional 
Behaviors  


Teacher Selection 
Retention Standards & 
Syllabus insert 


Dir of Field 
Exp/Assoc 
Dean/Faculty 


Pre-Methods and 
Methods 


3.2 
Course Grades Minor 
(Teachable) 2.7/3.0 


Teacher Selection 
Retention Standards & 
Syllabus insert 


Dir of Tch Ed 
Services/Cert Officer  


Pre-Methods, 
Methods, Student 
Teaching  


3.2 
Course Grades Major 
(Teachable) 2.7/3.0 


Teacher Selection 
Retention Standards & 
Syllabus insert 


Dir of Tch Ed 
Services/Cert Officer  


Pre-Methods, 
Methods, Student 
Teaching  


3.2 
Course Grades 
Overall 2.7/3.0  


Teacher Selection 
Retention Standards & 
Syllabus insert 


Dir of Tch Ed 
Services/Cert Officer  


Pre-Methods, 
Methods, Student 
Teaching  


3.2-
3.5 


Field Experiences & 
Course Grades 2.7 
Pre-Methods  


Teacher Selection 
Retention Standards & 
Syllabus insert 


Dir of Field Exp/Dir 
of Tch Ed 
Services/Cert Officer  Pre-Methods  


3.6 


Methods Application 
Survey/MI Code of 
Ethics Affirmation Methods Survey online  


Dir of Tch Ed 
Services/Cert Officer  


Application to 
Methods 


3.3, 
3.4 


Methods Group 
Discussion  


Methods Written and 
Group Discussion 
Application Faculty  


Application to 
Methods 


3.3, 
3.4 


Methods Written 
Application  


Methods Written and 
Group Discussion 
Application Faculty 


Application to 
Methods 


3.2-
3.5 


Field Experiences & 
Course Grades 3.0 
Methods  


Teacher Selection 
Retention Standards & 
Syllabus insert 


Dir of Field Exp/Dir 
of Tch Ed 
Services/Cert Officer  Methods 


3.2 
Student Teaching 
Pre-Application  


Student Teaching Pre-
Application  Dir of Field Exp  


Application to 
Student Teaching  


3.2 


Student Teaching 
Application/Evidence 
of Core Practices  


Student Teaching 
Application  Dir of Field Exp 


Application to 
Student Teaching  


3.3-
3.5 Lesson Plan Artifacts  


Guiding Document for 
Student Teaching 
Lesson Reflection and Faculty  


Student Teaching 
Seminar 
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Lesson Plan  


3.3-
3.5 


Student Teaching 
Observation 1  


Student Teacher - 
Observation Report  


Dir of Field Exp/Univ 
Sup Student Teaching  


3.3-
3.5 


Student Teaching 
Observation 2  


Student Teacher - 
Observation Report  


Dir of Field Exp/Univ 
Sup Student Teaching  


3.3-
3.5 


Student Teaching 
Observation 3  


Student Teacher - 
Observation Report  


Dir of Field Exp/Univ 
Sup Student Teaching  


3.3-
3.5 


Student Teaching 
Observation 4  


Student Teacher - 
Observation Report  


Dir of Field Exp/Univ 
Sup Student Teaching  


3.3-
3.5 


Early Observation 
Student Teaching  


Guiding Document for 
NMU Student Teaching 
Online Evaluations  


Dir of Field Exp/Univ 
Sup/Coop Tchr Student Teaching  


3.3-
3.6 


Mid-Term 
Evaluation Student 
Teaching  


Guiding Document for 
NMU Student Teaching 
Online Evaluations  


Dir of Field Exp/Univ 
Sup/Coop Tchr Student Teaching  


3.3-
3.6 


Final Evaluation 
Student Teaching  


Guiding Document for 
NMU Student Teaching 
Online Evaluations  


Dir of Field Exp/Univ 
Sup/Coop Tchr Student Teaching  


3.5 
Language 
Proficiency Level   MDE/MOECS 


Language Assessed as 
Proficient by a Native 
Speaker 
(Anishinaabemowin)   


Application for 
Certification  


3.6 
CPR First Aid – in 
use MDE/MOECS Certification Officer  


Application for 
Certification  


3.3-
3.6 


MDE Required 
Surveys  


MDE & ED 450 Student 
Teaching Seminar  Dir of Field Exp 


Program and 
MDE Required 
for Application or 
Certification  
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General Assurances 


The following assurances are required as part of the application under the 
provisions of the Michigan Teacher Certification Code 390.1122-1125, 
390.1127, and 390.1129. 


Upon approval of this endorsement program, these assurances are 
incorporated in and become part of the program. 


By checking each of the following boxes, the Educator Preparation Provider 
(EPP) assures and certifies that: 


  It will comply with all applicable Federal and State laws, regulations, 
policies, guidelines, and requirements as they relate to activities 
included in the application.  


 It will execute the program in accordance with the information 
contained in this application. 


 It will assure that faculty have appropriate qualifications, relevant to the 
instructional content of the courses being taught, as well as current 
knowledge of P-12 trends and standards. 


 It will create a process for tracking the progress and performance 
assessments of candidates seeking an endorsement in the area being 
submitted. 


 It will make available for review to the MDE all records of candidates’ 
progress and the outcomes of related performance assessments. 


 It shall furnish the MDE with reports pertaining to the program and 
review of its outcomes. 


The terms and conditions of the program approval shall remain in full force 
and effect during the life of the approval period. 


The EPP shall be in compliance with these assurances in the administration 
and provision of the program activities described in the application. 





		Introduction
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		Initial Approval

		Full Approval

		Timelines/Fees

		Resources
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		Cover Page
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		Application Components

		Program Overview
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		Program Narrative 1: Coursework and Clinical Experiences



		CONTENT COURSEWORK
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		Program Assessment System
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April 19, 2021 
 


 
 
Dr. Joseph Lubig, Associate Dean 


School of Education, Leadership, and Public Service 
Northern Michigan University 


1401 Presque Isle 
Marquette, Michigan  49855 


  
Dear Dr. Lubig:  
  


The Michigan Department of Education is pleased to inform you Northern Michigan 
University’s (NMU) application to prepare teachers of Anishinaabemowin Language 


and Culture (FN) has been granted initial approval. This program may be offered as a 
K-12 initial or additional endorsement on elementary or secondary teaching 
certificates.  


 
This period of initial approval period extends through June 30, 2026. During this 


period, NMU is expected to continuously assess program completers’ mastery of the 
corresponding teacher preparation standards using data from key assessments NMU 
identified in its program application. Prior to the conclusion of this period, NMU must 


submit a letter requesting full approval, reporting completer performance on the 
program’s key assessments, and detailing any program changes or modifications 


made in response to analysis of assessment data. This letter and report will be due 
June 30, 2026 and must be submitted through EducatorPrograms@Michigan.gov.   
  


Should you have questions regarding this approval or other aspects of this program, 


please contact Dr. Sean Kottke, Education Consultant Manager, at 
KottkeS@michigan.gov.   
  


Sincerely,  
  


  


  


Leah C. Breen, Director  
Office of Educator Excellence  
  


Enclosure  
  



mailto:EducatorPrograms@Michigan.gov

mailto:KottkeS@michigan.gov





 


 


INITIAL APPROVAL OF SPECIALTY PROGRAM 
 


Recommendation to Prepare Teachers of  


Anishinaabemowin Language and Culture (FN) 


 
July 1, 2020 


 


Institution: Northern Michigan University 


Program 


Level 


Initial Certification 


(# Credits) 


Additional Endorsement 


 (# Credits) 


Elementary   


Secondary   


K-12 86/63 86/63 


Source of Standards/Guidelines:  


State Board of Education 


Pub. Date:  


February 2011 


Program Assessment Summary 


X 
Meets all standards 


and requirements 
 


Not all standards 


and requirements 


are met 
 


Insufficient 


documentation for 


program review 


X Approval  Not Approvable as Presented 


Program Start Date: Fall 2021 


Full Approval Request Due Date: June 30, 2026 


Comments: Congratulations on a successful review. Credit minimums reported 
above represent two program pathways: a pathway building on an Associate of 
Arts Degree in Anishinaabe Language Instruction from Bay Mills Community 
College (86 semester hours) and a pathway building on a Native American 


Studies major offered through Northern Michigan University’s (NMU) Center for 
Native American Studies (63 semester hours). Both pathways include a 33 


semester hour professional studies sequence offered through NMU’s School of 
Education, Leadership, and Public Service.  


Office of Educator Excellence contact:  


 


Dr. Sean Kottke, KottkeS@Michigan.gov  


 



mailto:KottkeS@Michigan.gov
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Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

3.7 Change in state program approval

Section 4. Display of Annual Reporting Measures. 
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)

Impact Measures (CAEP Standard 4) Outcome Measures
1. Impact on P-12 learning and development
(Component 4.1) 5. Graduation Rates (initial & advanced levels)

2. Indicators of teaching effectiveness
(Component 4.2)

6. Ability of completers to meet licensing
(certification) and any additional state
requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment
milestones
(Component 4.3 | A.4.1)

7. Ability of completers to be hired in
education positions for which they have
prepared (initial & advanced levels)

4. Satisfaction of completers
(Component 4.4 | A.4.2)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

1
Link: https://www.nmu.edu/education/

Description of data
accessible via link: Accreditation information

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?

Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

Trends for the Ability to be Employed Survey from the candidate, cooperating teacher, and university supervisor all trend positive
with survey results showing that candidates are ready to enter the profession. These trends are consistent with survey results from
previous years. Although not significant, faculty single out comments that refer to the need for more attention paid to the IEP
process from our general education candidates and the need for more focus on facilitating small groups which would benefit
classroom management preparation. 

Comments in the Ability to be Employed Survey show that university supervisors have been receptive to the changes in the
Teacher Education Advisory Council (TEAC) meetings through the offering of more sessions available at available times. This has
been a key strategy in assuring consistency in the evaluation tool use from university supervisors. This was an expressed need
from end of semester debriefing sessions. A majority of cooperating teachers view the feedback on mentoring as an area for
improvement as realized by the "Moderate" responses. The same change to the TEAC meeting schedule options and
compensation for professional time has been implemented for these professionals to better tie the mentoring and feedback on
mentoring to the process. 

The Educator Performance Indicator Score shows a score of 88.8% exceeding the state average by 5.1% in the overall score.



NMU received the highest ranking of "Satisfactory" for this review year. Michigan Teacher Test for Certification pass rates remain
above the 80% threshold (87.8%) and are slightly below the state average by 1.4%. 

MTTC Content Exams
Previous Report:
Areas with an N ≥ 10 that fell below the 80% expected pass rate were in the areas of Chemistry (78.6 NMU/83.2 State), Spanish
(75 NMU/90.5 State), History (64.9 NMU/71.8 State), Reading (72.7 NMU/85.5 State), Social Studies Elementary (30 NMU/ 57.4
State), and Integrated Science Elementary (74.1 NMU/76.5 State).

Areas with an N < 10 that fell below the 80% target were French (50 NMU/74.1 State), German (33.3 NMU/77.1 State), Journalism
(50 NMU/43.8 State), Geography (60 NMU/69.1 State), and Political Science (50 NMU/64 State). MTTC cautions about interpreting
data for small populations as such data may not provide a valid indication of how examiners typically perform.

MTTC Report Data:
The N ≥ 10 areas of increase were in Spanish (100%), Reading (100%), and Integrated Science Elementary (78.3%). The areas of
Chemistry (55.6%), and History (56%) showed decreases with their overarching disciplines of Integrated Science Secondary
(100%) and Social Studies Secondary (95.5%) showing increases from the last cycle for exams that are broader in content.

Areas with an N < 10 that fell below 80% were Social Studies Elementary (66.7%) showing a gain of 36.7% from last cycle and an
outcome of .8% better than the state average. German was discontinued at NMU. Geography, Economics, and Political Science
each had one (1) test taker, none of whom passed the exam.
Comparisons are available for other state institutions.
Overall MTTC scores for all tests show NMU 4th among public universities. U of M Ann Arbor 95.5
Michigan State University 93.2 Grand Valley State University 91.2 Northern Michigan University 88.6 Saginaw Valley State
University 87.7 U of M Dearborn 86.2
Oakland University 84.4
Eastern Michigan University 94.9 Michigan Technological University 91.2 Central Michigan University 83.8
U of M Flint 82
Ferris State University 84.5
Lake Superior State University 83.7 Wayne State University 79.4 Western Michigan University 79.9

Educator Effectiveness Ratings are at 94.1% as compared to the state average of 94.7% showing NMU is trending with the other
programs in the state. We have learned that a deeper dive into the effectiveness ratings is warranted. A first-year new teacher
seminar has been established, with university funding, to enroll up to 30 recent program completers for one-year to do a deeper
dive into educator effectiveness. Replicating survey questions and portfolio requirements from the internship into the first year will
give the program more substantive data for comparison. 

Hiring trends remain positive and rural shortages are adding a level of complexity to student teaching and internship placements
due to the need for filling positions. The workgroup established with local administrators to partner on a placement process that
supports program expectations should a candidate be up for consideration as a paid intern/student teacher is working effectively
and supported by shared understanding through administrator participation in the end of semester mock interview process. 

Completer employment placement data show the majority of completers hired and retained in districts that meet the rural school
code. These employment data also reinforce the effectiveness ratings and the positive results shown in the Educator Performance
Indicator score. 

Data are shared at monthly meetings of cooperating teachers, university supervisors, and teacher candidates. An annual report for
the NMU campus, and our annual MDE Educator Performance Indicator (EPI) score report serve as points of dissemination to
faculty and our clinical partners. The use of the monthly TEAC meetings for cooperating teacher and university supervisors and the
bi-monthly meetings for all local school districts are used to share program outcomes, trends, and to engage in clinical partner
dialogue to determine program needs based on evidence. 

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations
Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

CAEP: Areas for Improvement (ITP) 3 Candidate Quality, Recruitment, And Selectivity

3.1: The EPP lacks an explicit plan with goals and an appropriate timeline to recruit and support completion of
high-quality diverse candidates from a broad range of backgrounds.

Aim North recruitment plan implemented fall 2018 with Chief Diversity Officer: A program designed to help students in the Detroit
community get a head start on their journey to college. This program will allow students to take two college-level courses in their
hometown, earn college credit, and complete some of the requirements needed for a college degree—in their summer after high
school graduation. The first group of participants engaged with the program summer 2020 and another cohort has been recruited
for summer 2021. The partnership with the Center for Native American Studies has been positive and the program uses clinical
experiences and community experiences that leverage education and Native American Studies language and culture courses.



The program is assisting in the recruitment of diverse candidates and has now established a purposeful connection with
Anishinaabe tribes. 

Implemented a Title II rural residency grant fall 2017 to recruit and retain teachers to rural school settings. Candidate pool
represented diversity across socio-economic status. This program has now taken root and has been referenced by our rural
schools as a viable and trusted curriculum plan. Building off of this program has now led to a school district supported plan to
recruit more candidates into special education through the graduate program (practicing teachers) and memos of understanding
and articulation agreements to recruit through career and technical education programs in rural areas representing populations of
students of low socio-economic status. 

Partnered with the NMU Center for Native American Studies and the NMU Office of Diversity and Inclusion for the Reimagine
STEM Summer Youth Academy summer 2018 to engage and recruit Native American students into STEM teaching tracks.

The Indigenous Women Working within the Sciences (IWWS) is a two-year pilot project funded by a National Science
Foundation Inclusion across the Nation of Communities of Learners of Underrepresented Discovered in Engineering and
Sciences (NSF INCLUDES) grant. The IWWS team will 
address two key challenges: 1) the lack of inclusivity of American Indian teaching methods within sciences education curricula,
and 2) the low numbers of Native American female students graduating from four-year universities, specifically within the STEM
fields.

 

CAEP: Areas for Improvement (ITP) 4 Program Impact

4.3: The EPP's plan to gather valid and reliable data to monitor employment milestones and satisfaction does
not meet the acceptable level based on the CAEP Guidelines for Plans.

The program uses the Michigan Department of Education data for employer satisifaction, effectiveness ratings, and first-year out
completer data as measures under the assumption that these state instruments are valid and reliable as they are used to
determine annual scores for the MDE and policy makers. Additionally, the progrgram conducts focus groups with employers and
alumni each semester to gather program feedback regarding employability and the needs of the profession. 
 

CAEP: Areas for Improvement (ITP) 5 Provider Quality Assurance and Continuous Improvement

5.2 EPP created assessments are not rated at the acceptable level when reviewed using the CAEP minimum
level of sufficiency.

Our program was accredited in November 2017. The program filed a complaint with CAEP that resulted in a meeting with the
Michigan Department of Education, CAEP president, NMU legal counsel stated that a reasonable result would be to provide NMU
with specific information as to which rubrics/assessment did not meet standards. This inquiry from NMU and resolution from
CAEP was agreed upon as the CAEP site team requested all syllabi and materials since our last accreditation visit making it
unclear as to what assessments did not meet standard. The program has not received the detail necessary from CAEP to
address this AFI in more detail. 

The program does use Michigan Department of Education data for employer satisifaction, effectiveness ratings,
cooperating/supervising teacher ratings, subject-area exam scores, and first-year out completer data as measures under the
assumption that these state instruments are valid and reliable as they are used to determine annual scores for the MDE and
policymakers. Additionally, the program utilizes the Danielson Framework for Teaching which shows a "good" level of inter-rater
reliability. 
 

CAEP: Areas for Improvement (ITP) 5 Provider Quality Assurance and Continuous Improvement

5.3 and 5.4. The EPP does not systematically disaggregate candidate performance data from admission
through program completion and use the data for program improvement.

A system has been established by licensure area to track the following data points for candidate quality:GPA for admission pre-
methods; professional behaviors/dispositions (over three semesters at mid-term and end of semester); pre-methods GPA;
methods GPA; content licensure GPA; overall GPA; Danielson Framework Evaluations (early, mid-term, final) assessed by
student teacher/intern, cooperating teacher, university supervisor; MTTC subject area scores; practicing administrator interview
feedback.

Disaggregated data are shared with the following stakeholders: Danielson Framework results for cooperating teachers/university
supervisors at monthly mentoring meetings; NMU campus community annual program report disaggregated by content area; a
scholarly resource allocation report (three-year cylce) to the campus community, the public, and university administration; MDE
outcomes (employer satisifaction, efficacy scores, effectiveness ratings, MTTC content scores); professional behaviors shared
with candidates and program faculty once each semester; mock interview results shared with faculty, practicing administrators,
and candidates once a semester; Danielson results shared with candidates on an ongoing basis throughout internship; MDE
Educator Performance Indicator score shared publicly with aggregate data for employer, effectiveness, and
cooperating/supervisor ratings and disaggregated by content area exam.



Two administrative professionals and the director of field experiences lead the collection and disaggregation of data. Committess
that review data on a monthly basis are: Undergraduate Review Committee, Teacher Selection and Retention Committee,
Secondary Education Committee, Upper Peninsula Center for Educational Develpoment Committtee (P12 partner committee),
the Teacher Education Advisory Council (cooperating teachers and university supervisor P12 committee), Graduate Review
Committee; on an annual basis Academic Outcomes for Learning Committee (campus-wide data review committee).

All curriculum revisions, grant proposals, and evaluation processes stem from committee and partnership review of program data
as required by NMU policies and grant parameters. The Teacher Selection and Retention Committee is responsible for use of
disaggregated data review by candidate to make evidence based selection and retention decisions.

 

Section 6. Continuous Improvement
CAEP Standard 5

The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
What innovations or changes did the EPP implement as a result of that review?
How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

What quality assurance system data did the provider review?
What patterns across preparation programs (both strengths and weaknesses) did the provider identify?
How did the provider use data/evidence for continuous improvement?
How did the provider test innovations?
What specific examples show that changes and program modifications can be linked back to evidence/data?
How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?
How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates,
and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

To systematically assess performance goals the program utilizes a departmental and university committee review process for the
data summarized in 4.2 of the annual report. To determine the needs of the program, region, and clinical partners, a collaborative
process is utilized through structured clinical partnership meetings, statewide meetings, and regional meetings. 

NEW GRADE LEVEL BANDING CURRICULUM - ELEMENTARY
Building off of last year's Clinical Experiences Revision, the program revisioned the elementary program to meet the new standards
for PK-3 and 3-6 grade level banding. This is a major undertaking and one that the faculty chose to develop in the true spirit of the
intent of the revisions. Attendance at the statewide stakeholder meetings made it clear that developing a program that would accept
associate's degrees from community and tribal colleges was important. To that end, the faculty designed a pathway that would
accept asociate's degrees and also meet the university's expectation that candidates complete their program in four years. The
reduction of credit hour, while meeting the standards from the MI Dept of Ed, was met and faculty are using the 16 credit flat rate
tuition to drive these changes. Faculty identified data collection points through clinical experiences and developed a program that
would allow individuals to obtain both bands in four years. Since April 1, 2021, we have been sharing our plan with community and
tribal colleges, colleagues on campus, alumni, and with our local schools. The formal curriculum writing will occur summer 2021



and the program revisions will be submitted to the university's academic senate and the MI Dept of Ed October 1 and November 1,
2021, respectively. A video was created to share the vision with faculty, alumni, and clinical partners:
https://drive.google.com/file/d/1XxuZqwuhQ8MrF4mFx7-NlJq4Hu45AjpR/view 

Outcomes for this program are identified in the MI Dept of Education professional standards and corresponding licensure exams.
The specific instruments for the assessment of these standards are under development. The program did use focus group and
survey data to address the expressed need from program completers to more intentionally create experiences that addressed
students with special needs and leading group (large and small) discussions. These program needs were consistent with the state
stakeholder meeting data presented by the MI Dept of Education. The program revisions reflect these needs areas. 

ANISHINAABEMOWIN TEACHING CERTIFICATE - HIGH NEEDS AREA
Building off of the them to better serve and develop candidates to meet the needs of underrepresented populations, the program
partnered with Bay Mill Community College, a tribal college, to develop the Anishinaabemowin Teaching Certificate, the first of its
kind in Michigan. Partnering the the MI Dept of Ed, it was evident that no program existed to meet this expressed need of our tribal
communities. Data clearly show that students perform better when they see themselves represented in the curriculum and by those
who teach the curriculum. The program involved the NMU Charter Schools Office who charters two tribal schools in the Upper
Peninsula of Michigan representing communities of the Anishinaabe Three Fires Confederacy. This plan will prepare individuals to
teach the language and culture and will solidify partnerships with a tribal community college. A copy of the accepted and approved
MI Dept of Education Program is attached. The plan demonstrates the standards and how results will be collected and tracked. The
new certificate will report to the MI Dept of Ed in five years and internally reporting will occur through established university
processes. 

SPECIAL EDUCATION SHORTAGE AREA - LEARNING DISABILITIES 
Employer data, employer focus group feedback, and shortage lists clearly demonstrate that the need for special educators clearly
outpaces the pool of qualified candidates available for special education learning disabilities. The clinical partners/employers in the
Upper Peninsula have been frustrated in the lack of candidates due to shortages. Over a two month period, individual meetings and
the use of the bi-monthly meeting of Upper Peninsula superintendents were utilized to brainstorm and develop a strategy to
address this shortage. Districts and ISDs determined that they could use school board approved title funds to subsidize tuition
dollars for general education teachers willing to obtain a year-long permit in learning disabilities and enroll in an accredited
program. The current graduation tuition rate was not attractive to our clinical partners, so we collaboratively proposed a discounted
rate equivalent to lower division undergraduate tuition to the NMU administration with the rationale that this was an initial license in
special education and institutional support of the LEAs and ISDs met the mission of the university and its origin as a normal school.
The NMU administration accepted the proposal and LEA/ISD school board MOUs were developed and approved with the LEA/ISD
determining which educators would be eligible for the tuition support. Some LEA/ISD entities have chosen to limit the tuition
support to those on the year-long permit while others have determined the tuition support would be used for those on a year-long
permit and those the institution wishes to develop for future potential employment in learning disabilities. The discounted tuition rate
is applicable only to coursework that leads to licensure. Data collection and review will occur through the coursework implemented
for this accredited program. Data outcomes are reviewed on an annual basis with program faculty and clinical partners in addition
to the annual academic outcomes report required by the university. Examples of two MOUs for this strategy are attached. See
CCISD and MCISD Special Education Certification Grant.

Tag the standard(s) or component(s) to which the data or changes apply.

2.1 Partners co-construct mutually beneficial P-12 partnerships
2.2 Partners co-select, prepare, evaluate, support, and retain high-quality clinical educators
2.3 Partners design high-quality clinical experiences
3.1 Recruits and supports high-quality and diverse candidate pool
4.3 Employer satisfaction
5.1 Effective quality assurance system that monitors progress using multiple measures
5.2 Quality assurance system relies on measures yielding reliable, valid, and actionable data.
5.5 Relevant stakeholders are involved in program evaluation
A.2.1 Partnerships for Clinical Preparation
A.2.2 Clinical Experiences
A.3.1 Admission of Diverse Candidates who Meet Employment Needs
A.4.1 Satisfaction of Employers
x.1 Diversity
x.2 Technology
x.4 Previous AFI / Weaknesses
x.5 State Standards (if applicable)



Upload data results or documentation of data-driven changes.

 CCISD_Special_Education_Certification_Grant_.pdf

 MCISD_Special_Education_Certification_Grant_.pdf

 NMU_Anishinaabemowin_FN_New_Prep_Program_App_41021.pdf

 NMU_FN_Anishinaabe_Initial_Approval_April_2021.pdf

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or service
activities during a CAEP Conference or in other CAEP Communications?

 Yes    No

6.3 Optional Comments

Section 8: Preparer's Authorization
Preparer's authorization. By checking the box below, I indicate that I am authorized by the EPP to complete the 2021
EPP Annual Report.

 I am authorized to complete this report.

Report Preparer's Information

Name: Joe M. Lubig

Position: Associate Dean and Director

Phone: 9062271880

E-mail: jlubig@nmu.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy

Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

1. Monitor whether the EPP continues to meet the CAEP Standards between site reviews.
2. Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.
3. Monitor reports of substantive changes.
4. Collect headcount completer data, including for distance learning programs.
5. Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.

Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site review report responses,
and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., standardized
test results, job placement rates, and licensing examination rates) must be accurate and current.



When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

 Acknowledge


